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TOWARDS HIGHER DISCIPLINE IN BELTINCI PRIMARY SCHOOL

The aim of the article is to present the implementation of the project “’Net-
Abstract  work of learning schools ”(NLS) in the Beltinci Primary School. The imple-
mentation resulted in considerable improvement of the students’ discipline.
The Head-teacher Training School in Kranj (HTTS) (Sola za ravnatelje Kranj) have orga-
nized the implementation of the project in more than 200 kindergartens and primary and
secondary schools in Slovenia since 2005. All employees in the selected schools and kin-
dergartens are included in the educational training within the project. The findings show
that the climate, as well as communication, within and among schools, has improved con-
siderably. Our school joined the project in 2006/07academic year. The evaluation of the
part of the project at the Beltinci Primary School confirms the findings mentioned above.
Key words: in-service teacher training, discipline, communication, organizational
learning, collaborative work.

IIYT KA BEhOJ JUCLHIUTIJIMHU YUEHUKA ¥V
OCHOBHOJ HIKOJIN BEJITUHLIU

Lun 0602 paoa jecme da npuxasice umniemenmayujy npojekma ‘‘Mpesica
Aucrpakrt wkona koje yue’ y Ocnosnoj wixonu y benmunyuma. OO0 yeohersa osoe
npojexma 0ouLno je 00 3HauajHo2 nobovwarea oucyuniuxe yuenuxa. Iloves
00 2005. eooune LlIxona 3a wixoncke ynpasumesne y Kpary opeanuzosana je ysoherve o6oe
npoepama y npexo 200 espmuha u ocnosnux u cpeorux wixona y Cnosenuju. Oo6yka y oxeupy
npojekma odyxeama cee 3anociene y 00abpanum wxorama u epmuhuma. Pezynmamu
NOKA3yjy 0a cy ce KIuMd, Kao 1 KOMYHUKayuja, YHymap wkoie u mely wKkonama 3Ha4ajHo
nonpasuie 00 ysohewa npoepama. Hawa wxona ykmwmyuena je y npojexam 2006/07
wikoncke eooune. Esanyayuja dena npoecpama xoju ce oonocu na Ocnosny wixony benmunyu
nomephyje cope nomenyme Hauasze.
Kuwyune peuu: ycaspwasare HacmasHuxa, OUCYUNIUHA, KOMYHUKAYUja,
OP2AHU3AYUOHO YUerbe, KoNabopamusHu pao (capaorsa).

K ITPOBJIEME TTOBBIIIEHW A AUCLIUTTJIMHBI YHEHMKOB
OCHOBHOM IIKOJIBI (BITIEYATJIEHHS O [TIPOEKTE)

Lenv dannoil pabomul 3aK1104AeMCs 6 AHANU3E UMNIEMEHMAYUL NPOEKMA
Pe3ome Cemb obyuarowux wkon 8 ocHogrotl wikone benmunyu. C camoeo nauvana
NpUMEHeHUs IMO020 NPOeKma HAbNo0aencs 3HauumenbHoe YayduleHue ouc-
yunaunsl yuenurkos. Hauunas ¢ 2005 200a, 6 opeanusayuu Lllkonvl 015 3a6e0yiouux 6 2o-
pooe Kpanv, dannas npoepamma egedena 6 oonee 200 demckux cado u 0OCHOBHbIX WIKOT
6 Cnosenuu. I10020moeka 6 pamxkax 0GHHO20 NPOEKmMa OXeamvleaem 6cex pabomaruux
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8 DMUX WIKOAX U OemcKux caoax. Pezynsmamovl noxaswiearom umo KOMMYHUKAYUS 6HY-
Mpu 0OHOU WKObL U MEHCOY WIKONAMU SHAYUTNETLHO YIVUIMULAC, ¢ MOMEHMA 86e0eHUs]
npoepammul. Hawa wixona ovina exnouena éecrnou 2006/07 yubnozo eooa. eanveayuet
yacmu npocpamMmsl, NPOBeOeHHOll 8 OCHOBHOU wiKole benmunyu noomseepounuce ynomsamy-
mule pe3yiIbmamal.

Knrouesvie cnoea: ycasepuwencmeosanue npenooasamenei, — OUCYUNIUNA,
KOMMYHUKAYUSA, OP2AHUZAYUOHHOE 0DYUeHUe, COmPYOHUYECEo.

Introduction

As of lately we have been confronted with both global and local changes
which affect educational environment, too. The role of the family has changed
and so have social values. Hargreaves (1994) emphasizes that we can speak of “the
end of certainty”, which he describes as the period in which the world around us
is constantly changing and, consequently, our concepts of knowledge and learning
change, too. We have to focus on information gathering, research and analyses and
be prepared to judge the environment around us critically. Instead of lingering on
the concept “teacher = waiter” (bearer of knowledge), in school we should try
to create opportunities for exchange of experiences in order to analyze complex
situations within the network of colleagues by sharing expert knowledge and
developing mutual self-respect. Various social organizations, schools included,
are moving towards learning organizations, the trend being in tune with the
strategy for improvements and faster general development of our society. Modern
literature evidently shows an expanded focus and interest for education, especially
organizational learning which is viewed from different perspectives. For instance,
Dimovski (1999) mentions four perspectives (informational, interpretative,
strategic and behavioural) and focuses on the behavioural one in which learning is
seen as a continuous individual and organizational process. Reeves and Boreham
(20006) believe that organizational learning in schools can be best explained in the
context of socio-cultural theories of learning, where learning is perceived as a
form of participation.

The professionals of the future will be required to show:

— the ability to make objective judgments,
respect for moral and emotional sides of educational work,
common problem solving skills,

— aspiration for constant professional and personal development, and
readiness for “opening outwards’ (Dimmock, 2000).
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One step towards organizational learning has been initiated by the educa-
tional project “Networks of Learning Schools” (NLS) organized by the HTTS
Kranj (Sola za ravnatelje). The NLS has been devised to cater appropriately for
the teachers’ assemblies regarding the development of the teachers’ attitudes
towards the basic school-mission-change and orientation towards the individual
learner. Defining the mission of an organization helps to look on organisations
from a strategic point of view. Schools often share narrow views that all their
problems are connected with learning and teaching pupils. Yet, the term education
refers also to the process of training professional teams in situations when some
improvements are planned and introduced in schools. Thus school becomes both
learning and developmental organisation, and current priority tasks require the
professionals trained for the collaborative way of work. The school tries to solve
the problems of the field of improvements on the basis “actions — improvement”
principle.

In the NLS the teachers become familiar with their basic mission, reestab-
lish mutual collaboration, assume responsibility for their own ideas and actions
and come to decisions through teamwork. The project offers different routes to
decision making since the schools participating in the project have to address
different problems of different fields, for example: discipline, students’ learning
habits, homework assignments, organisational atmosphere, social relationships
and communication, and school environment arrangements.

The members of each team trained in the NLS become qualified for
introducing the recommended changes and processes into school environment
and they are crucial mediators of knowledge absorbed at workshops. They apply
the knowledge acquired during their training into practice by teaching their co-
workers. An important factor for introducing changes is also the support and help
of the school management.

The educational process does not rely on a unique or single event, but on
a sequence of different activities which are organized within an academic year.
It requires and encourages collaboration and learning by all teachers within a
school, as well as frequent exchanges of good practices and experiences among
schools striving to solve different problems they all share.

At this point it is important to mention that the success of the NLS and the
quality of teamwork depends on the selection of team members, the relationships
within a team, as well as on various psychological factors such as personal
dedication and a sense for team-play, etc. Personal attributes/characteristics
of the team members may have a great impact on the development of trust and
atmosphere in the team, as well as positive or negative individual expectations
and concrete experiences with teamwork, and different strategy preferences for
solving problems and conflicts in the team.
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Implementation of the project

In the 2006/2007 academic year, the Primary School Beltinci (650 pupils
and 72 employees) decided to take part in the project Networks I. Four teachers,
myself included, from our school were delegated.

The first work-shop was organized in collaboration of our school
management in October 2006. The topic was “Goals, vision and mission of the
school”. We were first informed about a seminar titled: “On the way towards
learning organization”, in which the emphasis was on the participants in education
and their interests.

Then we learned that three most important factors are responsible for
school progress and catering for the school’s interests:

a) leadership or management (e.g: is interested in the school’s progress and
wishes it to become or remain eminent and reputable; its pupils and professionals
(teachers) to be successful, willing to accept new challenges while working in a
stimulating and creative climate/atmosphere),

b) teachers (e.g, our interest is undoubtedly good working climate/
atmosphere; we need the support of our management, adequate work conditions;
we wish to attain good results, to teach motivated and successful pupils, and to
achieve efficient collaboration with their parents), and

¢) the local community (e.g, connection with village/town, good, successful
and respected school, the centre of the community life).

Then followed a brainstorming session in which the teachers were divided
into nine groups. We started the group work with a short motivational game, in
which each teacher was asked to first take a piece of cut postcards and then go
around and find the group with the same motif.

After that each group were searching for a “vision” for our school. The
“vision” was supposed to be simple, should make sense, and should be stimulating
and challenging. Together with other teachers in our team we construed our
“vision™: To create an internationally well-known, pleasant, and successful school
- for life. Our “school development team” was well prepared. Each member had a
chance to resume the leadership role during the workshop because it was planned
and conducted logically and efficiently.

All participants were active and highly motivated for work. The atmosphere
was relaxed, our work was efficient, and the teachers were more than willing
to offer their ideas for the “vision”. At the end we were asked to evaluate the
workshop, and we unanimously expressed our satisfaction by assessing the
workshop with the top grade on the scale from 1 to 5.

The second workshop title was “Definition of preferential tasks of the
school and determination of field of improvements”. This one took place by the
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end of October 2006. At the beginning the instructors surprised the teachers with
small gifts which served as the criterion for arranging them in groups.

We defined major school activities, selected the most important ones and
selected the field needing improvements. As expected, lessons, and education of
children and teachers were stated as the most important activities and the field of
improvements was defined by the SWOT analysis (strengths, weaknesses, oppor-
tunities, threats). Based on its results, we chose the discipline that needed more
improvements than other fields. Teachers readily agreed that students’ behaviour
and the atmosphere in schools had changed much in the previous decade. They
noticed a considerable increase of impatience, egoism, intolerance and chattiness
among students and concluded that class discipline was the biggest problem in
all schools. This workshop was also very successful and deserved the highest
grades.

The third workshop was delivered at the beginning of March in 2007. This
time we made an Action-Improvement plan and its implementation in school. It was
decided that teachers should work in groups in order to ensure better monitoring
of the performed activities. The next step was to analyze the observational data.
In the analysis of the causes and consequences of the problems, we eliminated all
factors we generally have no influence on. The field of discipline was examined
closely, we analysed the activities which had already been implemented in our
school, our values and principles in relation to discipline, our practical work, rules
and procedures.

At the work shop teachers tailored their action plans. They set themselves
the tasks:

— to keep up their personal and professional dignity by not allowing
themselves to use bad language or mean words, or insult and deride students,

— to ensure a constant and high level of security of teachers and pupils,

— to see to it that pupils are in classrooms when the bell for the beginning
of a lesson rings,

— to let pupils enter the gym only when permitted by the person in charge,

— to insist on punctuality among both parents and students regarding class
attendance,

— to encourage students to take active part in class activities,

— to train school starters (1st year pupils) to use handkerchiefs properly and
regularly, and dress properly for school, and

— to forbid chewing gums during the lessons.

Every action plan included and defined the tasks and the persons responsible
for them, time for completing the tasks and the analysis of the work performed.
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Overall, we can say that not only that the work shops themselves had positive
effects on our work, but our working in teams had many positive effects, too.
Thus the aims of the project were reached since the teachers had the opportunity:

— to reflect on and analyze their work,

— for constant learning and

— reaching higher effectiveness and efficiency, and

— for obtaining necessary support (smaller burden for the individual).

Findings

The reports on the improvements were collected in May 2007 (at the
Teachers’ Conference). The teachers had had to evaluate their action plans. Their
analyses disclosed the changes and improvements in the selected discipline (field),
especially in behaviour, order etc. Noticeable in the analyses is a higher degree of
perceived discipline in comparison with the initial situation. The results of issued
educational penalties (oral and written warnings) show that the number of these
decreased from 42 to 27 in 2007/2008, i.e. 33 % less than in the previous academic
year.

Collaboration among employees in the school became better, too. Most
of the participants (95%) perceived workshops as positive and stressed they had
enjoyed that type of training. After the workshops teachers started to talk more
and associate more with each others. Good relationships have also bore fruits
professionally, and the teachers estimate the willingness to collectively solve
problems increased.

During the workshops, the majority of the team members were focused
and attentive to achieve the final goal. On the other hand, these workshops were
»open« enough for everyone to have enough independence in work while, at the
same time, their work was stimulated by a number of methods for motivation
enhancement.

Besides workshops being a good experience, helpful for work in school and
for selection of common goals, the organisation and the way of delivery also has
some influence on the work which should be mature and should be delivered in a
serious way.

These projects can serve as an example how collaborative learning can be
more successful than classical, individual learning in many aspects. Yet, if it is to
be effective, certain conditions need to be fulfilled. These include the will and the
agreement among the participants to learn together, to strive for the same goals
and unselfishly share knowledge, ideas and experiences. It is very important to
make them understand that all have equal rights on the knowledge provided by
the project.
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Finally, the participants, being the members of a team strengthened their
knowledge further, and being the mediators who transmitted that knowledge
to other teachers, eclevated the levels of personal self-satisfaction and self-
confidence.

As the Networks I proved to be very successful, according to excellent
feedback regarding both the content and the quality of workshops delivery, our
school decided to join the Project Network 11, too. This time we selected the field
of “Classroom Leadership”.

As a general conclusion of our two-year experience with the NLS we can
safely state that we are more successful in solving problems concerning discipline
as well as in achieving higher educational outcomes in general.
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